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In response to a felt need for systematic evaluation of the varied but isolateéd
programs designed to provide teachers with international understanding, an in-depth
study will be made of international programs ai all US colieges and universities that
prepare teachers. As a first sten, an information retrieval instrument was developed
during the pilot study discussed in this report. The first seciion of the instrument
provides the respondent with a brief rationale for the study. definitions of the
language used, and instructions for completing the questionnaire in the second
section. The 42 questions are designed to collect data on the rationale, resources.
evaluation and objectives of teacher education programs in internaticna! education.
The instrument, which was sent to 9 institutions selected according to size, type.
control, and geographical location, proved to be sufficiently specific yet adaptable to
the particular character of each institution. It will be used in the projected nationwide
study to identify and assess current programs, fo plan for continuing information:
retrieval and evaluation, and to provide teacher educators with current information
and recommendations. The information retrieval instrument appears as an appendix

of the report. (WM)

{
|




{

ED032010

FINAL RICEeit =,

Projoect No, T-o-012

Grint No. QEG-0-5-0700 20- e -0l

DEVELOPMENT OF INSTRUMENT FOR
STUDY OF INTERNATIONAL EDUCATION
IN TEACHER EDUCATION PROGRANIS
OF U.S. COLLEGES AND UNIVERSITIES

Frank H. Klassen
Raymond S. Moore

The American Association of Culleges for Teacher Education
Washington, D, C.

August 1968

The research reported herein was performed pursuant to a grant with the
Office of Education, U.S. Department o1 Health, Education and Welfare.
Contractors undertaking such projects under Guvernment sponsorship are
encouraged to express freely their professional judgment in the conduct
of the nroject. Points of view or apinions stated do not, therciore,
represent official Office of Education position or policy.

U.S. DEPARTMENT OF HEALTH, EDUCATION & WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRODUCED EXACILY AS RECEIVED FROM THE
PERSON OR ORGANIZATION DRIGINATING IT. POIATS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION

POSITION OR POLICY.

U.S. DEPARTNIENT OFF
HEALTH, EDUCATION AND WELIFARE

Officce of Education
Bure:au of Reavareh




TALLE OF CONTTNTS

SUMMIATY « 4 ¢ v o 4 e o e e s e e s e e e e o e e o e

Introduction « &+ & & ¢ ¢t i i i e e e e e e e e e e e

Need for Progrums in International Education . .

The Objectivesof theStudy . . . . . . . .. ...

Methods . . . . & . ¢ i i i e e e e e e e e e e e e ..

Findingsand Analysis . . . . .. .. .. .......

Conclusions and Recommendations . . . . . . . . . ..

Appendixes

A-Questionnaire . . . . . . ... ... ..

B-ListofConsultants . . . . . . . .. ¢« ...

C - AACTE Commiittee on International Relations

ii

Background of the Problem . . . .. .. ... ...
Review of Literature and Ruscearch . . . . . . ..
Concerns, Procedures und Anticipated Results . .
TheProblem . . ... ... ... .........

P;i Ko

18

18




SUNIMARY OF STUDY

Buackyround uad Dricf De=cription. Relatively Htde is knuwn of the in-
fluence of teacher cducution pro@?fﬁi;—in develuping imernationud (and inter-
culturul) understending amunyg pru-service and inservice teachers. There is
110 systemutic recording or cviluution of such programs. Therefure, there
is no systematic or comprehensive way in which a given school can determine
where 0 go for example or for counsel, or how to learn which programs ure
successful or not and why. Yet there is a coust-to-coust need und cull for
such information. It was propused that a study be made which will sceure und
systematize this information from all teacher education institutions. A pilot
stedy was indicated in preparing a proposal for the major study. Basic in
such a pilot study was the prepuration (and refinement) of an information re-
trieval instrument to be used to identify and to assess present international
education programs in feacher education. to plar for continuing information
retrieval and evaluation and for cleser interinstitutiona] collaboration in de-
veloping and refining such programs.

Scope. The pilot study included institutions (1} from coast to coast, (2)
of public, private and church control, (3) smull, medium and large colleges
and universities, (4) operating teacher education programs within liberal arts
colleges and distinct schools or colleges of education.

Objectives. The study restricted itself to preparation of an information
retrieval instrument which would be used in the first phasc of major study of
all teacher education programs in the United States (1) to determine intercsts,
approaches, resources, distinctive contributions, gaps, etc., and bases for
sctting priorities in developing materials and methods; (2) to bring teacher
educators together in cooperating programs; and (3) to establish procedures
for continuous collection and rcvaluation of datu. (The second phase of such
a study would be an in-depth evaluative study of the programs of selected
schools to determine special strengths and weaknesses, ctc.)

Methods Used. This pilot study included (1) a review of literature, (2)
censultation with leading authorities in international education and with re-
search design specialists, (3) preparation of the instrument ${4) institutional
testing of instrument with kencfit of interviews, (3) revision of the instrument.
{6) tcsting of instrument by mail in yet other institutions without benefit of
interview and (7) preparation of final instrument.

Results Obtained.  All pilot institutions responded promptly. Interest
was sharp. An information retrieval instrument was developed. There were
relatively few suggestions for revision.
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Highilicht=. Toore woes considereblo o tirerec b veovct it prosvans
WUTo IZHI ‘Iliﬂ—(l :\. o crdpalrenad o ol to e eSO presal e Fespons e,
Need was clearcly seep for participaion in the poog o cdinjor sty by (1)
admini=trdors, (2) Hoeerdd arts cnd soionces fooutto - (oclodin s specialists
on internationyd cdeeation), a5 well o= by (3) weocbor vdoe =L The instru-
ment Vi seel as o =timuolus or aderting Jdoviee for dovebopent and/or im-
provement of international edocdion progroms for wacl ers.

Recommendutions. (1) The proposed major. informetion retricval study
involving all U.S. teacher education institutions should be undertaken without
delay. (2) It should I followced by in-depth ervaluwation studics of selected
teacl.er cducation programs involved in internation, 1 educativn. (3) Guidelines
should be develuped for sound programs in internationad cdocation. (4) A clear-
inghousc should be established for information or international (and intercultural)
cducation. (5) Interinstitutional cooperation should be underscorcd in these
efforts.

INTRODUCTION

NEED FOR PROGRAMS IN INTERNATIONAL EDUCATICN

The President, The Corgress, HEW, major educational associat’ons and
celleges and universities have heen encouraging . seirch for means to enlighien
the American public on international affairs, and to develop true intercultural
understanding of the giverse cultures that are represented in the United States.

Following President Johnson's message to Congress in February, 1966,
in which he said that education "must be at the heart of our international rela-
tions," the Congress late in the fali of 1966 passcd the International Education
Act. This act recognized the nced for Americans to know more about other
countries and other peoples if we are to develop closcer educational. cultural
and other relationships with them.

The potential of education as a niedium for the understanding of cultures
and for the promotion and cxtensior of human rights through infernational
avenues focuses automatically upon the pivotal role of the teacher between
societal values and developing citizens. The provision of added aiowledge
about other cultures, or the inclusion of other typos of international experience
in the professional preparation of tcachers tends to facilitate the communication
ol these understandings to students. It further enables prospective teachiers o
develop a more comprehensive understanding of our own culture and patterns of
cducation. The task. therefore, is to prepare teachers in o way that will enable
them to engage in the teaching-lcarning process in school (ond in society) in a




nuiner thet will prodoce Whe tipe of  rodoat amd citizen desired. The role of
teacher cducition is thus becomine i e and 1 assuming o position of
central importance in focusing incre s acadenic attention on our educ. tionad
relutivas vith uthier nuticiis,

A note of urgeney was svunded in 1900 when Congress declared in the
Internutionul Education Act:

"A knowledge of other countriss is of the utmest importance
in promoting mutuul understading and cooperation betveen
nations; that strong Americar educational resources are a
necessary base for strengtheing vur relations with other
countrics; that this and futur: generations of Americans 3
should be assured ample opportunity to develep io the
fellest extent possible their intellectual capacities in all
areas of knowledge pertuining 1o other countries, people,
and cultures.”

BACKGROUND OF THE PROBLEM

Much has been dore by many institutions a.1d agencies by way of lan-
guage and arca studies programs, population control and participation in «
variety of aid programs. But relatively litle has been systematically at-
tempted or accomplished toward developing in the average American de-
sirable attitudes or motives in international affairs. Since few Americans
presently are exposed to such education, cven at the college level, a mas-
sive task faces the elementary and sccondary teachers of the Nation.

A numbper of institutions and consortivms are trving in a variety of ways
to meet this challenge. They include both pubiic and private schools. Typical 3
of these are:

The University of California, Riverside, program in the

Riverside City Schools under anihropologist Fred Gearing, 1
concentrating on early childhood cducation in intercultural

education;

The Cincinnati Council on World Affairs coordination of two
consortiums of higher institutions n a study of elementary
and secondary education as it relates to international
understanding;




The California State Colleges (e.g. Chicor Fresnoe Hayward,
San Fruncisco) drive to bring interuationad education into the
overall teacher cducation curriculum.  (The Chico State
College is plunning an intercultural center for this purposc
at ncarby Richardson Springs):

The Northficld-Mt. Hermon Sclivols and their program with
Dartmouth College which provides carcfully planned oversceas
experiences for sccondary school students. and stresses
intercultural understanding.

Yet there is little general awarencss of what these and other schools arc
doing. Anthropologist Gearing, who is a member of the 16-mun California
State Curriculum Revision Committee, rcecently stated: "I have been trying
for two years to get some information on what others arce doing, but have
little to show for my travels and confercnces. What we need is some correla-
tion. . .and a comprehensive, nationwide inventory. It would save us years.. N

During the past two decades, a multiplicity of international programs
has been spawncd. Governmentel assistunce has increased the pace of change
but bas, at the same time, provided little coordination or direction for this
change. Itis not, admittedly, the government's function to do so; this belongs
properly in the hands of America's intellectual community which has the ca-
pacity to do the necessary rescarch and engage in the necessary reflection. It
is widely heid, and with considerable justification, that the American programs
in irternaticnal education are unceordinated. episodic in nature, irrelevant in
content, lacking intimate ties to national foreign policy, and limited in their
range of impact across the whole cducational spectrum.

REVIEW OF LITERATURE AND RESEARCH

A munber of investigations have cimphasized the importance of international
education and have e¢xpressed appeals for action in higher education. Many of
these studies have sought to determine the cxtent to which "non-western” studics
have become a part of college and university curricula. The problem of achicving
a world perspective in the colleges 0ad universities stems in part from the fact
that the overwhelming majority of college students., whether prospective tcachers
or not, receive little non-western preparation in the social sciences.  Among
studies supporting this conclusion arc these:

T1e Committee on the University and the World Affairs, J.L. Morrill,
Chairman, The University and World Affairs. New York. The Ford Foundation.

1960; The Committee on the College and World Affars. John W. Nason, Chaix-
man, Tac Collcg;c_and World Affairs. New York, The Haxen Foundation. 1964;




Percey W. Bidwell, Undergraduate Educatien in Foreign Affairs, New York; King's
Crown Press, 19625 The Assoviation of Americun Colleges. Non-Western Studic s
in the Liberal Arts College; The International Programs of \iﬂ&'l’lLdI‘l Universitics.
East Lunsing, Michigan, Michigan State U University, 1958 und 1‘960 The Associa-
tion of State Colleges und Universities, Fred F. Harcleroad. Alfred D. Kilmartin.
co-chairmun, Intcrnational Educaiion in the Developing State Colleges and Univer-

sities, Wushington, 1966.

A principal concern among lecaders in international cducation is the minimal
communication which ¢xists among institutions and eduacctional associations,
representing the full range of formal education.

William M. Marvel describes the situation thus: "From the ferment of the
1950's and the new approaches of the early 60's have emerged a new concern- -
how the universitics will approach the problem of integrating and relating in a
meaningful fashion their far-ranging international interests.” 1/

John Gardner also observed: "The interesting question is not whether the
university will be active in the world of foreig.. affairs--it willl--but whether
in meeting the demands upon it, it will exhibit qualities of statesmanship or
function as a sort of badly organized supermarket.” 2/

While 1.1any colleges and universities have created international and arca
studies programs in recent years, and other schools have added non-western
co irses to various social science disciplines, these programs have apparently
had little effect upon teacher education. This conviction is suppoxrted by several
investigations that have identified the important relationship of teacher education
with international education as a means of getting at the heaxrt of the global prcblem
of "¥orld understanding.

The Non-Western Areas in Undergraduate Education in Indiana is the tite
of the study made by Robert F. Byrnes in 1958. He concluded that primary and
secondary education in Indiana would be enormously broadened and enriched in
the long run if students in teachers colleges and schools of education received
greater incentive and opportunity to acquire some knowledge ¢f the non-western
areas of the world.

1/ Marxrvel, William, The University Looks Abroad: Approaches to World Affairs
"~ aiSix American Universities. Walker & Company, New York. 1966.

2/ Gardner, John W., Address at the 42nd Annual Mceeting, American Council

" on Education, Washington, D.C., October 8, 1939.




The seriousness of the problem at the total college level was puinted out
in 1961 when Perey Bidwell concluded that ut graduation few college seniors are
informed, scnsitive or responsive with respect to events and conditions outside
the United States. Especially disturbing wus Ridwell's observation that the pro-
fessional students in education ranked at the bottorn of the list. _i/

Also in 1961 William C. Sayres recommended in his stady - The Non-Western

World in New York State Higher Ecucation - that the stute of New York takes a
more zctive role in the develepment of non-western studies in elementary and
secondary cducation and in tcacher education.

Claude S. Phillips found in 1963 (World Affairs in Secondary Education)
that non-westexrn courses in various social science disciplines have not affccted
the preparation of teachers to any great extent. Sixty-nine and five tenths per-
cent of the teachers surveyed in one Michigan county said their college educa-
tion as social studies teachers had not prepared them t teach about the majority

of mankind beyond Europe. 4/

Fred D. Carver surveyed a sample of teacher education institutions in
1965. In his study - Involvement of Schools of Education in World Affairs - 412
or 779, of the 535 professional schools or departments of education repoxrted
they did not have any international programs to describe. S/

Harold Taylor reported similar findings from his current study sponsored
by the American Association of Colleges for Teacher Education. 6/ In the report
of this study, The World and the American Teacher, Taylor states, "As presently
organized the standard curriculum for undergraduates take as its framework
white American middle class society in a setting of Western culture, and the
student is seldom given direct experience ox knowledge of people in cultures
other than his own, ecither inside the United States or in non- Western societies.
Accordingly, the student learns to develop a parochial view of the world which,
if he becomes a teacher, is transferred back into the school curriculum and
reinforced there by the ideas and values of the local community."”

3/ Bidwell, P.C., "Foreign Affairs in the College, " Journal of Higher Education,
"~ November, 1964.

4/ Phillips, ClaudeS., Jr., "The Present World Challenge to Higher Education. ™
~  The Educational Record, XLIV, (July, 1963), pp. 266-74.

5/ Carver, Frcd D., Unpub. doctoral dissertation, University of Wisconsin,

~ Madison, 1966.

6/ Taylor, Hareld, The World and the American Teacher, American Association
~ of Colleges for Teacher Education, Washington, D.C., 1968.
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The fact that arca studics, languages, population control and othier ex-
cellent programs arc not enough, and that teacher education programs must he
more implicitly involved in international education, is alse seen in the con-
clusions of Bidwell Z/, Kenworthy 8/, Laves 9/, Haelrer 10/, Mager 11/, Garvey
and Seiler l_.‘{/, and many cthers. But no study has been undertaken which reveals
what the colleges and universities across the ida*ion are doing.

An excellent approach is being made by James Becker of the Foreign Policy
Association.13/ It secks to do a nationwide examination of objectives, stimulate
widespread discussion, bring together leaders concerned and lay a base for
continuing exchange of experience. There is reason to believe this inductive
type of study will be worthwhile. But it remains for someone: (1) to provide
a comprehensive, systematic inventory of all higher institutions in the U.S.,

(2) to provide data and recommendations whereby institutions might share a
knowledge of productive programs and methods, (3) to stimulate interinstitu-
tional cooperation and (4) to encourage one another in the process. Many,

if not most, effective programs will not otherwise become generally known.
And the Nation's approach to elementary-secondary international education
will remain substantially as it is now--a scattered variety of programs, some
excellent, some indifferent, but most of them isolated, and without benefit of
substantial experience from others.

7/ Bidwell, Percy, Undergraduate Education in Foreign Affairs, King's Crown
Press, New York, 1963.

8/ Kenworthy, Leonard, "Developing World-Minded Teachers, " NCSS Yearbook,
1954, p. 396 ff.

9/ Laves, Walter H.C. , "What Does the Citizen Need to Know About Woxld
Affairs, " Social Education, October, 1951, pp 275-278.

10/ Haefner, John H., "Developing International Understanding in the Secondaxry
School, " NCSS Yearbook, 1954, p. 346.

11/ Mager, Robert F., Preparing Objectives for Programmed Instruction,
p. VII, 1962.

12/ Garvey, Dale M., and William H. Seiler, "A Study of Effectivencss of
Different Methods of Teaching International Relations of High School
Students." Cooperative Reseurch Project No. $-270, USOE, 1966.

13/ Becker, James M., "An Examination of Objective, Needs and Prioritics
in International Education in U.S. Secondary and Elementary Schools.”

Burcau of Research Project, USOE, 1966.
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R. Freemun Butts more recently descerilees the plicht of the stodents in
the profussiovns: 14/

"Aust of the policy statements on the need for international stadies
huve stressed the importance of gradinste stndy, capaecially in
un:iversity arca centers or the necd for internadiond studies in the
likeral or generul education of undergraduates.

Most of the funds from fovndations und from goverrment have done
to graduate institutions with a recent growing prupuriion going to
undergraduate general education.

Yet, most of the students obviously are undergraduates, most 91
the degrees are bachelor’s degrees, and most of the undergraduates
are in the profcssional ficlds where the opportunity for extensive
exposure to international studies has so far been the least.”

Dr. Butts continues to argue convincingly, and documenis his position
that the problem is not only how to achieve gicater involvement of international
studies in the general education coxe of prospective tcachers. but also how ic
appropriately "internationalize” the professional componcent. This, he says,
is true for a number of reasons:

1. Education is the iargest of all professions. Teachers colicctively
represent nearly one third of all professional workers and they are the
largest single group in the total work force of the country.

2. Professional education for teachers is more widely available in
more institutions than any other type of proifcssional preparation.
The Education Directory, 1965-66 lists 2, 207 institutions of higher
education of which approximately 1, 300 offer weacher preparatory
programs. The TEPS organization lists 1. 173 institutions approved
by State Departments of Education for the cducation of tcachers.

14/ Butts, R.F., Task Force Report on Scc. 102 of International Education
Act. USOE, p. 14, 1967.
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3. Mure degrees are awarded in education than in any viher pro-
fussivnal field. Bven this high total dues not give the whole pro-
fessional stury, for Lirge numlb. 5 of vadercoraduates who are clas-
sificd under the vcudemic ficlds gadn their teaching certiricutes and
go dircetly intu secondury scnou) teaching,  Teacher Productivity- -
1965, compiled by Rebert W. Oliver for the American Association
FfE_ollcgcs for Tcucher Education showed 175, 000 first degree re-
cipicnts made cligible for teucher certification. This is almost one-
half greater thaa the 119, 000U degrees clussificd in 1963.

4. Contrary to common belicf, the professionul education of teachers

also gives a larger shurc of time to the gencral liberal components i
than do any of tic other undergraduate professional programs. Not ‘
all institutions take advantuge of the time for non-technical studies. 1
but state certification requirements and the best informed profes- 1

sional judgment would support them if thev did.

S. The professional subjects required of most prespective teachers
are off-shoots of the social sciences. humanities, and behavioral
sciences, and thus are highly susceptible to internationalization. The
mrost common required subjects include large doses of psychology and
history of education. The usual courses are aimost exclusively
American in their orientution, with some attention to the West in the
history of education. A concerted effort should be made to inter-
nationalize these subjects.

Many colleges 2nd universities and interested organizations are sensing
the need for a clearer and more productive international education invelvement
by institutions and individuuls that prepare teachers. They have repeatedly
pciited out the needs for a systematic inventory, analysis and evaluation of
what the schools are doing in international education, and to determine in what
direction they should gc.

ifducation and World Affairs plans to maintain an up-to-date survey of
formal and informal international affiliations, exchanges, and contracts. This
effort continues the important work of the Weidner study and the East-West
Center, with some revision, but does not include the full range of international
curriculuy programs such as arca studies, language centers, or other campus
international activities.

The AACTE Coavnittee on International Relations in cooperation with
Overscas Educational Service has recently announced a major effort to identify
college and university personuel with experience, training or interest in overscas
service or international cducation activitics on American campuscs.




The purpose of the registry is to develop a munpover poul of qu:dificd
teacher cducaturs tu participate in America’s cducationud ussistunce programs
abroud.

The vuiue of such ¢ registry is obvious but it also points up the need for
systematic and comprehensive data on the involvement of teacher cducation on
the internationul front.

Dr. Fred D. Curver has provided background information for the EWA
Task Force Report--The Professional School and World Affairs-Education by
surveying member institutions of AACTE. Dr. Carver's study was nationwide,
but not comprehensive of all teacher-preparing institutions, nor did he attempt
to identify gaps of interest and activity. Ard if such jdentification werc possible
by examimng his data, there remain the questions of what the respondents fecl
they should be doing for pointing up successful ventures and for ferreting out
inhibiting factors and barriers to action.

The American Association of Colleges for Teacher Education has a long
history of interest and involvement in international education. T he American
Association of Teacher Coileges, forerunner of the present AACTE, atits
annual meeting in 1930 adopted the following resolution: 15/

"Resolved that the AATC instruct the executive officers and
committee which they may select to inquire into the feasibility
and advisability of establisking contacts with teacher training
institutic~s in foreign lands with a view to bringing akout in-
stitutional cooperation among teacher iraining schools of the woxrld.”

A sample of recent opportunities provided by AACTE for its member
institutions to become involved in various international activities include the
following:

1. Overseas study tours ior American educational administrators
through contracts with the Bureau of Educational and Cultural Affairs in
the Department of State and the U.S. Office of Education, for thirty-day
visits to examine educational systeras and conditions in foreign countries.

Approximately 100 administrators have visited six European and Asian
countries.

15/ Tenih Yearhook, The American Association of Teachers Colleges, 1931,
p. 133.
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2. Inter-institotionad :ffiliction projects beae oencarried out with

the arranzemnents made by the Association with 30 American colleges
and universities for direct links to forcign teache s edacation ipstitutions
for exchange of texts, cusriculum maderiuds. college publivation.
faculty und students, depending on the resuurces ef the Americun in-
stitution.

3. Through arrangements made with AID, cducationul administrators
from abrouad have been brought to this country for administrative intern-
ships in American colleges and universities. The forcign visitor spends
six to ninc months &t the Americun institution for study and practical ex-
perience in educational administration. Twenty administrators from
Asia, Africa and Latin America have participated.

4. Four annual seminars for teachers in social studies have been
arranged under a contract with the Burcau of Educational and Cultural
Affairs. The seminar staff is provided by American teacher education
institutions. Approximately two hundred teachers from Central American
countries have participated in these ser nars.

5. In collaboration with the Office of Overseuas Schools of the Department
of State, the Association has provided cducational aid to seven American
schools in Europe, Asia, Africa, and Latin America for improvements of
the quality of teaching, staffing, and curriculum development.

6. A series of pilot projects in cducation for international understaiding
has been organized in eleven American colleges and universities in col-
laboration with the National Council for the Social Studies, and have
ranged, according to the interests and financial ability of the institution
involved, from introducing international curricula into the present
program, participation in travel study programs abroad. to the develop-
ment of exchange programs with foreign students aad faculty members.

7. The African Curriculum Development Project was held on the campus
of Makerere University in Kampala. Ugandu during the summer of 1967.
Approximately six weeks were spent in concentrated study and writing to
develop a general course of studics on leacher education and to produce
curriculum outlines, bibliographics. special papers on specific topics,
and a coilection of lectures by outstanding cducators, scholars, and
public figures from the area.

11
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Educators from Kenye, Umindu, Timzania and Eihiopia attended the
seminar ¢¢ weil as nine cducators from American colleges wd uni-
versities.

A similur project will be held in the Caribbeun during the summer of
1968 involving a consortiu of seven southern American colleges and
participants from Guiunua, Burbudos, BRubomus, Jumuica., Puerto Rice
and Trinidud.

8. Currently underway is i1 major review and assessment of American
technical assistance overscus in the field of teucher education, beginning
with a report on the character and content of the involvement of the Agency
for International Development in education. This study is being carried
out urider a contract with A.I.D.

9. A Seminar in African Studies will be held at the University of
California at Los Angeles this summex for selected members of AACTE.
The program will be conducted by the U. C.L.A. African Studies Center
in cooperation with AACTE. The semii .r is designed to assist in the
establishment of international studies on campuses which have insuf-
ficient resources to initiate such a program without assistance.

The second phase of the project consists of a travel seminar to he held
in East Africa during the summerxr of 1969.

10. The study of the preparation of teachers in the field of world affairs
has just been completed by Dr. Harold Taylor, dircctor of the study, and
the final report The World and the American Teacher has just been is-
sued by AACTE.

The purpose of the study was to examine the way in which teachers in
America are educated in the field of world affairs, the extent to which their
preparzition as teachers enables them to undexstand and to teach about the
nature of world society and its problems, and to suggest ways in which the
quality of education in a world dimension might be improved. where such im-
provement was indicated.

A-cross section of 52 colleges and universities; large and small, rural
and urban, private and public, in cach scction of the country were visited.

Two conicrences were held in connection with this study, one on the role
of students in educational reform and the othcer on world cducation.

12
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Chapter 6 of Dr. Taylur's study consist- Prinaridy of 4 sunuary of
recommentdations bused on his findings. Tl v sl extent of his roecon-
mendations give a vivid uand cluldlengiug picture of the persihalities wWhich exist
in the ficld of internativnad education. Th.- Very rance cud extenty howaver.
point up drumutically the need for o study whiich would fiest provide a buscline
for educativn, secondly « means for coordindion of Pogiming steps wnd thicdly,
a resource und cleuringhouse for future programs in the ficld of international
education us it relutes to teacher education.

In recognition of this intcrest for internatiunad education in teacher cdu-
cation and the interest expressed at the 1967 national meeting of AACTE in
Chicago, the Association is prepared to continue 10 muke its resources
available for developing internutionul expericnce 1o o point where it may be
seen as an integral part of sound teacher preparation programs.

CONCERNS, PROCEDURES, ANTICIPATED RESULTS

In order to develop such experience #ané programs. howcver, it will be
necessary for someone to (1) provide a comyrebensive and systematic inventory,
analysis and evaluation of all institutions of highcr education in the United States
that are involved in the preparation of teachers, (2) provide data and recom-
mendations whereby institutions might share « knowledge of productive programs
and methods, (3) siimulate iniecinstitutional cooperation. Such a study would
explore the variety of activity being carried on und attempt to identify gaps and
interests. It would also assess the feasibility of including an emphasis upon
international education within the professional scequence.  Nore specifically
such a study must be concerned with:

i. Developing an inventory of U.S. tcucher education programs, both
pre-service and in-service, including (a) arcas of interest, (b) special
strengths, (c) financial and other resources, (d) approaches, (e} scope
and/or extent, including timing, (f) distinctive contributions of accom-
plishments, (g) identification of gaps which exist in terms of content,
geographical coverage, inculcating desiruble intercuitural attitudes,
and coverage of cultures in United States institutions. (h) the extent
and methods of coordination between the disciplines in the preparation
of teachers, and (i) the uses made of interinstitutional cooperation in
international education.

2. Prcparing the way for curriculum improvement by a nationwide
cxamination of objectives and requirements for international education
in the preparation of teachers in hoth experiential and cognitive aspects,
including four year undergraduate as well as graduate programs.
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3. Nationwide examimtion of currcnt ahjectives nd aalysis of current
activitivs in intermational cducatiun in te.cher prejpuralion 10 ussUss
current levels of activity »ud to identify caps und milerests.

4. Nutionwide examination of ohjuctives und meins tu attain them by
bringing together leaders in feacher cducation. clissroom teuchers,
and principal wssociutions, bota in substuntive and mcthodology ureds.

5. The setting of priorities for duveloping methuds und mauterials for
the preparation of teachers so that they may develop interculcural under-
standing and convey it to their students.

6. Providing buses for the development of procedures and materials in
international educution for universities and colleges that prepare teachers.

7. Establishing a procedure for centinucus collcction of data, assessment
of achievement and restructuring of goals and mcthods.

AACTE is uniquely qualified to carry out un assignment as corplex and
far ranging as the one which has just been described.

Currently there are over 800 institutiors holding membership in AACTE,
and more than ninety percent of all certified rcachers are prepared at these
institutions.

The membership consists of all types of higher educution institutions
seeking to improve teacher education: large and small. private and public,
municipal and state.

The member institutions look to AACTE for vision and leadership in the
field of teacher education and an extensive two-way communication network has
been developed over a number of ycars. The network includes Campus Institu-
tional Representatives (administralors, tec.cher cducators in departments ox
colleges of cducation, and subject matier specialists involved in the preparation
of teachers), Statc Liaison Representatives, members of study and action com-
mittees, a nationwide pancl of consultants, long cstablished contact with the
total teacher cducation community, and gencral higher cducation groups, re-
lationships with federal personnel and a vashington based professional and
supporting staff.

The institutional representative system means that more than 2, 400

teacher educators are directly iavelved in a two-way communication system
hotween the institutions and the certral office.
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Further communicution is provided (U 1he amaed meeting of AACTE,
held in conjunction with relited professional vrgaoiz dions. This mecting
regularly attracts more than 2, S0 teacher cductors from all arcas of the
country.

The Committee on International Relations holds « series of regional
conferences relating to the ficld of internativnal education.

An additionul function of the AACTE central office is in the area of
publications. Issued on an annual busis are: The Yearbuok and Proceedings
of the Annual Meeting, The Churles W. Hunt Lectures, Excellence in Education.
The Research Reporter, and The Teucher Productivity Study. The last study
is = report based on production figurcs of over YU teacher preparing institutions
in the United States.

Numerous additional publications are developed as a result of studies
sponsored by AACTE. The World and the Americun Teacher by Harold Taylor
and The Doctorate in Education arc representative samples.

THE PROBLEM

Although a great deal of time, cilort, and money have gone into the many
and varied programs in international cducation as they relate to teacher education,
no comprehensive nationwide study has cver been made of these programs; no
single source exists to which teacher cducators or other interested parties can
turn for information regarding these programs; and little, if any, national con-
sensus exists as to desirable gouls and objectives of these programs. Indeed,
an information gap of monumental proportions cxists regarding the entire ficid.

THE OBIECTIVES OF THE STUDY

The specific objective of this study was t develop a basic information
retrieval instrument in preparation for a nationwide cxamination of objectives
and an analysis of current activitics in intcrnational cducation insofar as they
are related to teacher education.

The utilization of the instrument. once developed. was designed to provide
teacher educators with current information and recommendations regarding pro-
grams in international cducation and teacher education; and {inally to initiate a
procedure for the continuous collection of data and assessment of achicvement
in this ficld by colleges and universities that prepare tcachers.
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METIIODS
The study wus divided into two broad categorics:

1. A comprehensive literature and institutional program scarch

to determine what, if any, rescarch had been curried out along the
lines proposed in the study and to identify a few general trends in

the preparation of teachers in international cducation. These findings
are described in the introduction. In general, the literature reveals
that language and area studies programs and specific programs in
international relations or education have made little impact on the
preparation of teachers.

2. The development of a basic inventory instrument to be used to
determine, empirically, the current state of activity in American
colleges and universities related to the creation of an international
dimension for teacher education.

INVENTORY INSTRUMENT

The inventory instrument, Appendix A, was developed with (1) the counsel
of lcading authorities in international education, including specialists in com-
parative education, development education, teacher education, areca studies and
similar fields, Appendix B, and (2) close and continuing advice of members of the
AACTE Committee on International Relations (CIR), Appendix C.

The questionnairc was developed:

First, in content through survey of literature, and consultation with
leading scholars coast to coast.

Second, in format, with the help of a number of research design specialists
and on the basis of the experience of the project director with previous nation-
wide studies.

Third, the rough instrument was tested with benefit of interview (1) at
large, medium, and small institutions, varicusly under public. private, and
church control and distributed geographically over the four major USOE regions
of the United States, including teachers colleges, universities, and liberol arts
colleges, (2) in Committee session with the AACTE -CI R. and (3) in rccheck
with the specialists who had given advice in {framing the instrument.

Fourth, the questionnaire was rcvised on the basis of these interviews.
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Fifth, it was muiled to nine institations sclected in terms of size, type,
centrol und geographical spread.  The finad sclections consisted of:

BEMIDJI STATE COLLEGY, DBumidji. Minnesota 56641,
Judson Maurtin, Academic Dean and Acting Chairman of
Division of Educution

CENTRAL WASHINGTON STATE COLLEGE, ElHensburg,
Washington 98926, Charles McCunn, Dean of the Faculty

UNIVERSITY OF DENVER, Dcnver, Colorady 80210,
Nathaniel H. Evers, Dean, Graduute School

UNIVERSITY OF FLORIDA, Guainesville, Florida 32603,
Kimball Wiles, Dean, Collegc of Education

COLLEGE OF GREAT FALLS, Great Falls, Montana 5940l,
Miss Cornelia Martineau, Head, Education Department

UNIVERSITY OF HOUSTON, Houston, Texas 77004,
Robert Howsam, Dean, College of Education

MIAMI UNIVERSITY, Oxford, Ohio 45056. Nealc Bogner
Dean, School of Education

UNIVERSITY OF THE PACIFIC, Stockton, California 95204,
J. Marc Jantzen, Dean, School of Education

UNIVERSITY OF SOUTHERN CALIFORNIA, Los Angeles,
California 90007, Irving Melbo, Dean, School of Education

All institutions responded promptly, despite the Iength of the questionnaire
in mimeographed form. Thexe were relatively few suggestions for revision, yet
there was a serious concern on the part of several that their programs and their
records did not provide bases for more cncouraging and enlightening reports. It
is expected in the final form to be a printed 4-page. top-hinged, 8 1/2 x 13 inch
form, keyed to call attention to the need for institutional pa rticipation by the ad-
ministration, by the liberal arts and science faculties and by the professional
education staffs. Wherever therc is a head or specialist in international cdu-
cation his central concern is also requested.
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FINDING3 AND ANALYSIS

—— —— —— e e————

The result of this study consists essentially of the retrievei instrument
included as Appendix A. The instrument contains two scctions: the first
section provides the respondent with a bricef rutionale for the study, a scrics
of definitions pertaining to tie lunguage of the questionnaire, and 2 set of
instructions for completing the questionnaire. The second section contains the
questionnaire.

The questionnaire consists of forty-two (42) questions, primarily multiple
choice but including some open-end questions. The questions are divided into
three broad categories:

. Programs. An attempt is made to assess the range and depth of
each institution’s nrogram in international education and teacher edu-
cation and the means by which they are carried out (e.g. curriculum,
personnel exchange, overscas programs of study or technical as-
sistance, foreign student involvement, etc.). Questions 1-21.

2. Resourcec and Evaluation. This section is primarily concerned with
the human and material resources availabie or committed by institutions
to international education. In addition, some attempt is made to dis-
cover how effectively the institution uses available resources and asks
them to identify the various factors that tend to favor the expansion of
international studies and activities for prospective teachers as, al-
ternatively, tend to inhibit progressive achievement in the field.
Questions 22-31.

3. Objectives and Rationale. This final section investigates institutional
commitment to progressive involvement in international and teacher edu-
cation and probes the rationile for suclh involvement. The questionnaire
also provides space for a description of programs unique to teacher edu-
cation and for suggestions regarding means for the development of inter-
cultural understanding in American clementary and secondary schools
through teacher education. Questions 32-42,

CONCLUSIONS AND RECOMMENDATIONS

While the major objective of the study was to develop a data retrieval
instrument, several conclusions were reached during the process of instrument
construction.




Regardinyg ihe uscfulness of the instrument for identifying institutional
programs, resources, and commitments, the results of the survey of nine
pilot institutions indicated that the instrument was sufficiently specific yet
flexible to be adapted to the particular character of cach institution. A com-
parison of all the data from the ninc institutions also revealed that diversity
of size, control and location was not an inhibiting factor as far as the instru-
ment was concerned.

In fact, the respondents pointed out that the questions assisted in the
clarification and placing in meaningful categories the campus program.

The limitations of the questionnaire are obvious in at lcast one respect;
it does not provide an opportunity for a campus t0 provide in-depth description ;
or analysis of each individual program in which it is engaged. To do so would
require lengthy in-depth studies by a team on the campus.

The responses from the nine campuses, as well as the literature search
and discussions with leaders in the field (Appendix B), indicated that the utilization
of the instrument would be an important first «.cp to accomplish what was con-
sidered as an important and necessary long range program to provide momentum
to the internationalization of teacher education and the teaching profession.

To accomplish this task, the instrument would provide information and a
rationale basis for:

Y

1. Developing guidelines for sound programs for preparing teachers
who will have more profound international and intercultural under-
standing.

2. Developing definitions or common understandings in terms of
international education, intercultural education, comparative education,
area studies, development education, etc., where therc is relatively
little agreement at present. |

3. Exposure and analysis of problems, obstacles to international and
intercultural understanding, and of creativity and successiul programs.

4.- A central "bank" for the exchange of ideas, the development of
interinstitutional partnerships and other sharing of resources.

5. Such coordination of effort as may scem desirable to institutions
and/or agencies.
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APPENDIX A
Quustionmuire

Americun Association of Colleges for Teacher Education
under contract with the
Department of Heulth, Education and Welfure, Office of Educution
Bureau of Ruscarch
Waushington, D.C.

INSTRUCTIONS - Prepare original and one copy. Please type all answers. !
Return original in enclosed envelope to: Dr. RaymondS. Moore, AACTE
Baseline Study, 1201 Sixteenth Street, N.W., Washington, D. C. 20036.
Retain one copy for your file.

Name and Address of Reporting Insritution

N’ N’ o’ N

(
(
(
(
PLEASE COMFLETE AND RETURN PROMPTLY

To the President or Designated Representative for AACTE Institutions:

We are inviting you to join all accredited institutions, 4-year and above, which
prepare or participate in the preparatior of tcachers. In pilot studies involving
about 40 institutional leaders in international education and/or teacher education,
we have been unanimously encouraged to undertake this study. We expect that
it will vield information that will not only assist institutions and agencies con-
cerned with international education, but that it will also provide for an exchange

of ideas and methods which will be of practical benefit to institutions which pre- !
pare teachers.

Sincerely,

Raymond S. Mocorxe |
Study Director ;
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THE THINKING BEHIND THiS STUDY

Muny studics have probed and are probing internativnal vducation. But there
has been no systemautic, comprehensive, nation-wide inventory and onalysis of
such progzams in U.S. colleges and universities as they relate to the educativn
cf teachers. It is the conviction of many educators und nativnul leaders, in-
cluding the President of the United States, that U.S. foreign pulicy will be no
stronger than the elementary and secondary curricula. and that our international
understanding wiil be no more perceptive than the tecachers in these schools.

We have many programs ceniering on languages, area studics, and intexr-
national affairs. There are substantial efforts involving overseas visitation and
student and teacher exchanges. Yet those attempts relating specifically to teachexr
education *tend to be uncoordinated, episodic in nature, irrelevant in content,
lacking intimate acquaintance with national foreign policy, and limited in their
range of impact across the ecucational spectrum.

In a three-part study of which this inventory is Part I, we proposc tc (1) develop
an inventory of programs, (2) identify resources, (3) analyze current objectives
and activities and modify or sharpen these objectives as indicated, (4) arrive ut
a consensus oi what we should be doing, (5) assist in the development of pro-
cedures and materials for use by teachers, and (6) provide for continuous ccl-
lection of data and for reappraisal. PartlIl of this study will involve depth studies
of about 40 outstanding programs, and a possible study of fuiling cifforts. PartIII
will be the conducting of about 10 regional conferences for the discussion and dis-
semination of findings of the study.

Hopefully, this study will provide bases for developing (1) guidclines for sound
programs for preparing teachers who will have deeper international and inter-
cultural understanding, (2) a clcarer understanding of the problems and obstacles
facing such programs, (3) a central "bank™ for the cxchange of idcas. development
of interinstitutional partnerships and other sharing of resources. and (4) such
coordination of effort as may seem desirable to institutions or agencics.

INSTRUCTIONS FOR CCMPLETING THE STUDY INSTRUMENT
Please Read Carefully

1. Definitions. Because there are no common definitiens among internationalists
and educators, the following definitions have been formed FOR THE PURPOSES
OF THIS STUDY: (a) international education is any cducational program or
activity which crosses national houndaries or deals with international concepts;
(b) Intercultural education includes educational prograims whosce primary purposc
involves the development of the knowledge of cultures and sub-cultures and the
inculcation of desirable intercultural attitudes and understandings; (¢) Compara-

tive education is the study of educational programs of various nations and cultures;




(d) Arca studies are programs whose purpose may be the increase of international
offerings at any luvel or for any discipline or profession, and which may provide
for the preparation of specialists un the maejor international areas such as Asiy,
Far Eust, Lutin America, ete., and {¢) Development education is the specialized.
interdisciplinury study of cducation und national development und may include
assistunce progrums across nutionul beundaries.

The phrasces educuation courses or cducation personnel in this instrument refer
to professional courses oxr personnel in tiie education of teachers. Academic
courses or academic personnel refer to courses or personnel in the liberul aurts
and sciences. The primary concern of this instrument is for teachers-in-prepa-
ration more than for other specialists in cducation. Teacher-in-preparation
here refexrs both to those who are pre-service and to those in service.

2. Use of terms. The use of "you" and "your" in this instrument means your
institution, unless specifically noted otherwise.

3. Parenthetical directiv.s. Please follow carzafully the directions in parentheses
after each question in the instrument and just <fore the list of items or sub-parts
of the question, such as "Check only one, " or "Check all that apply.”

4. Respondents. It is impoxrtant because of the nature of this instrument that

the response represent the administration, the education faculty and the faculty

of the liberal arts and sciences. Representatives of these three groups should

be brought together, if at all possible, in order that these may be joint responses.
In all cases respondents should be personnel who are actually concerned for the
development of international education and intercultural understanding in your
institution. One of your respondents, if possible, should be your institution's
principal person in international education. Please provide names and telephone
numbers of these respondents and underscore the name of the principal respondent.

Administration Education Arts and Sciences

Name
Title

Phone ( ) () ()




1.

Scctivn A: PROGRAND

Are you, the priacipal respondent(s), involved in international education?
1 Yes 2 No If so, how? (Circle wll that upply)

Head of internationul cducation

Instructor in academic disciplines relating to international studies
Area studies specialist

Iastructor in comparative education

Foreign student advisor

Member of international education policy group

Other? (Specify)

boud bl jemd  femt et jend et

Have you participated in educational programs o'scas? 1 Yes 2 No

Do you have a formally constituted irternational education center, department,
division, council or other committee oxr device consisting of both academic
and educational personnel which coordinates your activities in international
education? 1 Yes 2 No

If yes, name of chairman Phone No.

If yes, please briefly describe its make-up and how it works.

Do you have a formally constituted device in education which coordinates your
work in international education? 1 Yes 2 No

If yes, name of head Phone No.

At what level, if at all, do you emphasize international education on your
campus? (Circle only one in column 1. If you proposec a charge, also circle
appropriate number in column Z.)

Present  Proposed

Mostly at the graduate level

Mostly undergraduate

Only undergraduate

Fairly well balanced between graduate and undergraduate
Only incidentally

bt et et et el
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5. At what level do you emphasize education on your camnpus? (Circle only une
in column 1. If you proposc a change, also circle appropriate number in

column 2.)

Present  Proposcd

Mostly at the graduate level

Mostly undergraduate

Only undergraduate

Fairly well balanced between graduate and undergraduate

bt bt pd et
NN

6. Do you feel that your greatest emphasis in intercultural cducation presently
is on: (Circle all that apply in cclumn 1. If you propose any changes,
circle appropriate number in column 2.)

Present  Proposed

Undexrstarding of cultures overseas

Understanding of cultures or subcuitures in the U.S.
None oi these

Other (Specify)

bt et et et
N NN

7. Do you have present programs or plans for new or stronger programs te develop
international and/or intercultural understanding among your teachers-in-prepa-
ration? 1 Yes 2 No (Circle all that apply: Prescnt programs in
column 1 and proposed programs in column 2.

Present  Proposed

Through exchange prefessorships

Student exchange

Through assistancc programs overscas
Threugh Peace Corps or missionary returnces, etc.
Through subcultural ex <cricnces in the U.S
Through research progi-ns

Through library developmeni

Through instructional programs

Through inferinstitutional coopcration at home
N.D. E. A. Institute

Othex? (Specify)

pt et jed et et et fed et et ot et
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$. In which geographical urcas do you have progeuams. including N. DU AL
Summer Institutes and fellowships? (Circle all factors that apply.)

Area Exchunge Assistunocye Rescarch

N

West

Eastern Europe
Far East
Southeast Asia
Islam

Africa

Latin America

[T T e T e
NN N NN
W W W WwWwwWw

Please specify below the nation(s) or language(s) and funding source(s) for
each area of involvemeni: (e.g., Nepal - AID; Turkey - Ford Foundation;
Hindi - N.D. E.A.).

9. Which of the following requirements are included in ydur degree programs for
the education of teachers? (Circle all that apply.)

i

Grad.  Undergrad.

b |

1 2 Competence in {oreign languuge(s).

1 2 Residence and study abroad

i 2 Intensive study of a non-Western nation/culture

1 2 A course in comparative educstion

1 2 Student teact ng oxr other practical experience with
other cultures in the U.S. or abroad

1 2 Cthex? (Specify)

10. Which of the following electives are included in your degree programs for the
education of teachers? (Circle all that apply.)

Grad.  Undergrad.

Competence in foreign language

Residence and study abroad

Intensive study of a non-Western nation

A course in comparative ceducation

Student teaching or other practical experience with other
criltures in the U.S. oy abroad

| 1 2 Othex? (Specify)

NN

ot Jummd i Jowmd  Jemmd

N

{

—— — —




A

11. Du the requirements in the liberal arts core for teschiors include any
cemphasis upon internationdd cducation? 1 Yo 2 No  (Ifyes, please
circle all of the arcas that apply.)

1 Humunitics and arts

1 Sociul Scicnees (including unthropolory)

1 The Life Scivnces (including ugriculture)

1 The Physicul Sciences (including muathematics)
1 Philosophy or religion

12. 1In the professional sequence how much of the course content is devoted to
international education? (Circle all thac apply.)

50 or more  10-507; of less thun

of content content 107, None
1 2 3 4  Philosophy of education
1 2 3 4  History of education
1 2 3 4+  Principals of education
1 2 3 4  Social Feundations
1 2 3 4  Comparative education |
1 2 3 4 Curriculum
1 2 3 4
1 2 3 4  Methods
1 2 3 4  Qther (Specify)

Student Teaching 1
|
|

13. Do you offer courses in comparative international or development education?
1 Yes 2 No If yes, what specific types of courses do you offer in
comparative education? (Cixcle all that apply.)

Under-
Grad. Grad.

1 2 Survey of national systcms ol cducation generally

i 2 Intensive study of one, or fcw national systems or geographical
areas

1 2 Research methods in Comparative Education

1 2 Development Education

1 2 Field research o'scas fer credit related to degree program

1 2 Other (Specify)




14. Do yvu offer u major in comparative or international vducation? 1 Yes
2 No If yes, what specific prerequisite or complementary course, if any,
are required of teachers-in-prepuration? (Circle all thut apply )

Under-
Grad. Grad.

1 2 Reuding competence in foreign lunguage

1 2 Speaking and writing competence in foreign languuge

1 2 Field research overseas

1 2 Documentary and/or field research in U.S. permissable

1 2 Courses in related social science, statistics, humaunistic
studies: Underline

1 2 Teaching or administrative experience overseas

1 2 Other (Specify)

15. Indicate approximate number of teachers-in-preparation students enrolled in
current comparative and international education courses of all types.

Graduate Undergraduate

16. In you. institution what activities or functions have you found so good that
you can recommend them to others who are educating teachers? (Circle all
that apply.)

Doubt- No
Good  ful OUpinion

1 2 3 Teacher Exchanges

1 2 3 Facility sharing (U.S. or overseas)

1 2 3 Student Exchanges

1 2 3 Curricuium programs (area studies, history,
languages, political science, etc.)

1 2 3 Development programs (AID, Peace Corps, etc.)

1 2 3 Faculty Exchanges

1 2 3 Summer Institutes at home or abroad

1 2 3 Year-rourd Institutes at home ox aborad

1 2 3 Other (Specify)
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17. Do yovu huve any formal or informal vversceds arrangements apart from the
regulas campus curiicnla? 1 Yes 2 No If so, in whut arcus? (Circle
all thut apply.)

Interinstitutional cooperation

Satcllite campuscs

Government contracts (AID, Air Force, etc.)
Fulbright or similar professor exchange
Student overseas programs

Foreign Student Programs on your campus
Peace Corps or missionary training

Other (Specify)

Pumé jumd  jemd  jumd fumd  pumd  jumd et

18. In which geographical areas, if any, do you have overseas programs designed
to assist in the preparation of indigenous teachers? (Circle all that apply.)

Tea Exchange Assistance Research
West 1 2 3
Eastern Europe 1 2 3
Far East 1 2 3
Southeast Asia i 2 3
Islam 1 2 3
Africa 1 2 3
Latin America 1 2 3

Please specify funding source(s) and nation(s) for each area of involvement:
(e.g., Nepal - AID; Turkey - Ford Foundation)

19. What benefits do you provide foreign students? (Cixcle all that apply.)

1 Special programs for foreign students in Education
1 Foreign student advisor

1 Seminars on Lehalf of foreign students

1 Live-in opportunities with American families j
1 Oxganized travel or other cultural experiences
1 Social program .
1 Scholaxrship incentives !
1 Other (Specify) 1

20. a. Approximately how many foreign students arc currcntly enrolled in
education courses?

Undergraduate Graduate Total

< —

b. About what percentage does this total constitute of all education
enrollecs? %




21. Do you make any special effort to provide intercultural experiences for
clementary and secondary teachers in service? 1 Yes 2 No In what
ways? (Circle uall that apply.)

Speakers Burcuu

Exchunge students and student abroad pregram
Campus Seminurs

Teaching materials program

Sumraer Institutes (N.D. E. A, or other)

Other (Specify)

o —

Jumd et pomd i i femd

Section B: RESOURCES AND EVALUATION
(Bear in mind that these items continue to relate to the education of teachers.)

22. From what sources do you derive your principal dollar support for international
education programs in foreign countries? (Circle all that apply.)

% of % of
annual annual
support support i
1 Student fees % 1 Foundations % %
1 University/College funds % 1 Church %
1 Federal Government % 1 Other private scurces %
} 1 State/Municipal resources % 1 Other (Specify) %

23. Please indicate which of the below listed qualifications you consider important
to one who prepares teachers and who carries international education re-
sponsibilities on your staff: (Circle cach item once only)

Neces- Desir- Not
sary able Important
1 2 3 Has significant o'seas experience
1 2 3 Has substantial course work in international studies
1 2 3 Has personal interest in international education
1 2 3 Possesses personal qualities which evidence

intercultural understanding
1 2 3 Other (Spevcify)




24,

25.

26.

27.

8

Indicate ways in which your teacher preparation faculties have been prepared
to teach international education: (Circle all thut apply.)

As overseas scholars

In overseas business

As overscas government employees

Through Peace Coxrps or similar experience
‘Through missionary service

Through specific courses in internationz]l education
Through immigration

| S T T N =

Are foreign students utilized in your preparation of teachers to implement
or achieve the goals of international eaucation? 1 Yes 2 No If so,
in what ways are they best used? (Circle each item once only.)

Good Doubtful No Experience

Seminars in various disciplines

Simulation of cultures

Lecture-demonstrations on campus

Classroom presentations in elementary
and secondary schools

Language instruction

1 2 3 Other (Specify)

NN NN
W www
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Do your teacher-in-preparation programs provide exposure to or practice
in using specially prepared teaching materials such as: (Circle all that apply.)

1 Foreign Policy Association's Great Decisions Program o: its Headline Series?
1 Science Research Associates' International Simulation?
1 Othexr? (Please describe.)

How frequently do y.u through the below-listed means provide for campus
feedback from faculty and students who participate in overseas programs?
(Circle each item once only.)

Regularly QOccasionally Never

Graduate seminars

Undergraduate seminaxrs

Class participation

Community activity

Coverage in school paper, TV, etc.
Faculty colloquiums
Church-related activities

Other (Specify)

S S i i i Y S
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28. What are the barriers, gaps, or inhibiting factors in your 1uternational
education programs? (Circle all that apply.)

Lack of moncy

Lack of knowledgeable and expi-rienced personnet

Lack of awareness of probleras, needs and opportunitics
Indifference or bias ol faculties

Indifference or bias of students

Indifference or bias of administration

Conflici= between professional and academic staffs

Lack of coordination through international education council
Other (Specify)

bl Jemd  jemd  jemd  femed femmd jemd jemd fed

29. If your teacher education program is not actively involved in international
education wculd you like to be? 1 Ves 2 No

30. Whether oxr not actively involved in 1nternational education, do you desire
assistance in planning or other consultive services? 1 ¥Yes 2 No

31. In what ways can educational associations such as AACTE help you begin an
international educational program? (Circle all that apply.)

1 Publish bulletins or other materials informing of ideas or opportunities

1 Through suggestions for needed research or for help in research design

Assist in developing grant proposals and providing a directory of funding
ageiicies

Help arrange participation in o'seas assistance projects

Describe what other colleges of similar size are doing

Provide a listing of consultants in international education

Act as an international exchange facility for teacher education through
a cooperative center

1 Qther (Specify)

[y—y
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Scction C: OBJECTIVES AND RATIONALE

32. Do you fuel that international education und understunding should constitute
a substantial portion of overull campus interest, effort, attention? 1 Yes
2 No 1Ifso, how? (Circle all that apply.)

Desir-
able

1  Through such academic areas as history, languages, literature,
geography, economics, political science, etc., primarily at
the undergraduate level

1  Through area studies concentrations, primarily at the graduate level

1  Through carefully planned overseas experiences at either ievel for
students ox faculty

1  Through extra-school study of subcultures in the U.S. or the simu-
lation of other cultures on or near campus

1 Other (Specify)

33. What do you consider, if any, the important reasens for providing intexr-
national education for teachers? (Circle each item once only.)

Important Not Important
1 2
1 2
1 2
1 2

Their key position as instructors in influencing
attitudes of students, genexally

Their place in developirg intercultural understanding
in society

The need to develop a reservoir of skilled teachers
for overseas service

Other (Specify)

34. What should be the objectives of international educa..on for teachers in
preparation? (Circle all that apply.)

1 To make the teacher a broader person academically
1 To cnabic the teacher to more effectively deal with problems of human
" relations
1 To help the teacher understand and translate to students the cultures
and subcultures of our natior and world
1 To develop intercultural understanding among all citizens

1 Other (Specify)




36.

37.

1

How ¢usentiad should initiation of the beluw listed actions be to an institution
interested in developing international cducadion in its preparation of teachers?
(Circle cuch item once only.)

Esseatial Desicable Doubtful

1 2 3 Establishment of lucai muscums, displays.
ctc.

i 2 3 Simuluation of other cultures

1 2 3 Use of forcign students

1 2 3 Usc of Peace Corps or missionary returncees

1 2 3 Employment of facultics with o'scas expericnces

1 2 3 Provision of o'scus cxperience for key faculty
personncl

1 2 3 Provision of o’seas experience fer student-
teachers

1 2 3 Orher (Specify)

Should teacher education students be required to pussess certain competencics
in international affairs and intercultural understanding as a prerequisite for
teaching service? 1 Yes 2 No 3 Not sure

How do you feel that an emphasis upon intcrnational education and intercultural
undexstanding should be included within the proicssional sequence? (Circle
each item once only.)

Desirable
and practi- Desirable but
cable for not practicable Doubt-

us for us ful
-1 2 3 In scparate courscs as comparative
education
1 2 3 As infuscd content within foundation courses
1 2 3  Through living-in expericnces in other
nations or cultures
1 2 3 As overscas student-teaching experiences
1 2 3 As living-in experiences with subcultures
in the United States
1 2 3 Observations of subcultures in the U.S.

1 2 3 Other (Specify)
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38. Do you consider internutional ¢ducution importunt ¢nough to: (Circle all
that apply.)

Send faculty menibers o'scas at the expense of the cumpus program

Encourage faculty expericnces o'seas

Require overseas experience of your students

Urge overseas expericence of your studernts

Require subcultural experiences (i.e., with Indians, Mexicans,
Negro, Chinese, Puerto Ricans, etc.) P

jmd i femd el ot
NN NN

39. Do you believe that international education is of special importance to
elementary and secondary teachers, as compared with other college students?
1 Yes 2 No Explain briefly:

40. Please briefly set down any suggestions oxr successful methods which may be |
employed to develop intercultural understanding in U.S. elementary and Nl
secondary schools through teacher education. i

Attach descriptive data on your programs, if any, including name, address
and telephone number of directors.

41. To what extent are the above views shared by: (Circle each item once only.)

Widely No Not
shared Consensus Shared

Administration

Dean, liberal arts

Education Department chairman or dean
Education Department faculty
International Education Council, if any

o S N )
NN NN
LW wWwWw

42, If you have any courscs, units or materials especially designed for particular
levels (preschool, clementary, sccondary, ctc.) please descrilxe briefly, and
include samples when practicable.
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APPENDIX B

List of Consultants

C. ARNOLD ANDERSON, The University of Chicago
ALEXANDER ASTIN, Dircctor of Rescarch, American Council on Education
JACK BAIN, Michigan State University

H. KENNETH BARKER, Uriversity of Akron

JAMES BECKER, Forecign Policy Association

WILLIAM BRICKMAN, University of Pennsylvania
FREEMAN BUTTS, Teachers College, Columbia University
MONSIGNOR LAWRENCE CAHILL, Saint John College of Cleveland
OLIVER CALDWELL, Southern Illinois University

JOHN CALLAN, Seton Hall University

JOHN CARPENTER, University of Southern California
CLAUDE EGGERTSON, University of Michigan

JOHN FISCHER, Teachers Coilege, Columbia University
STEWART FRASER, George Peabody College for Teachers
FRED GEAKRING, University of California, Riverside
STAMNLEY GEX, Eastern Michigan University

FRANCIS HAMBLIN, Northern Arizona University

PAUL HANNA, Stanford University

FXED HARCLEROAD, California Stat. College at Hayward
ALJO HENDERSON, University of California, Berkeley
ALFRED KILMARTIN, California State College at Hayward
TOHN KING, Southern Illinois University

FRANK KLASSEN, American Association of Ccileges for Teacher Education
PAUL MASONER, Univcrsicy of Pittsburgh

BYRON MASSIALAS, University of Michigan

W.K. MEDLIN, University of Michigan

IRVING MELBO, University of Southern California
RUSSELL MILLIKEN, Ohio Uriversity

RUTH MURDOCH, Andre v¥s University

HOWARD REED, The University oif Connccticut

PHILLIP RICE, The Claremont University Center

IRWIN SANDERS, Education and World Affairs

CLIFFORD STEWART, The Clarcmont University Center
I.N. THUT, The University of Connccticut

DALE TILLERY, The University of California, Berkeley
LEIF TOBIASSEN, Andrcws University

HOWARD JONES, University of Iowa
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APPENDIX C

COMMITTEE ON INTERNATIONAL RELATIONS, AACTE

Rt. Rev. Msgr. Lawrence P. Cahill, President, Saint John Colicge of
Cleveland, Cleveland, Chio.

John Callan, Dean, School of Education, Seton Hall University, South Orange,
New Jersey.

Harold L. Enarson, President. Cleveland State University, Cieveland, Ohio.

Francis N. Hamblin, Academic Vice President, Northern Arizona University,
Flagstaff, Arizona.

Fred F. Harcleroad, Consultant in Innovation, California State College Systems,
Los Angeles, California.

William W. Brickman, Professor of Education, University of Pennsylvania,
Editor, School and Society.

Howard R. jones, Dean, College of Education, University of Iowa, Iowa City,
Towa.

Frank H. Klassen, Associate Secretary, The American Association of Colleges
for Teacher Educator, Washington, D.C.
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